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This study aims at systematically reviewing the previous literature on the relationships
of learners’ grit, mindset, and other Individual Differences (specifically enjoyment, anxiety,
WTC, and boredom). Grit and mindset are relatively new learner’s factors, and a certain
number of studies have been implemented so far to refine their definitions and structural
concepts and to unveil the relationships with other learner’s factors. It is therefore important
to summarize the previous findings at this stage and clarify the direction of future research.
The definitions and structural concepts of grit and mindset were first reviewed respectively,
as well as four affective factors, ie., enjoyment, anxiety, WTC, and boredom, whose relation-
ship with grit and/or mindset have frequently been investigated. Among 43 international
refereed articles, 26 studies were identified as those dealing with grit, mindset, and other
learner’s factors. The causal relationship of grit with enjoyment or anxiety were mixed,
while that with WTC showed the influence of grit on WTC (not vice versa). As for mindset,
most previous studies dealt with only one type of mindset, i.e., growht mindset, and its rela-
tionship with enjoyment, WTC, and/or boredom, and found growth mindset had an effect on

them.
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ITHMPREREL, A= 7+ yRF 7Ly b, XV EHioTEETLIED, FTrD

HEEFIZBWTT o200 EEE L (Normalize, Bax, 2000, 2003) L 72725, #MEREAEHIZBWT
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bFkE 2o CT&7zo HREINOAV/IFER TS Y 7Ly MARE - EfEIC— AN—HBEA S
N ZNEMfo THENINTERETLILD, B2VHiE o TETWD, ZD L) HHT,
R OFEEH il e FOOWSERMT 2 2 EPEEHR SN, FEEOHFERL (FOICHT
%) Z2T (B e, FERBOMAEICHET A2MAESIHEE SN TS, £ LT, FEE
PETHSEIERERD, FRREDL ) ITEET L2 MAL &9 L 3509805, LA
VWL TELBILbNLLIIR>TETV D, BPTLIES, HFoeFREERE LT,
7 v b (Grit) BLXO~A ¥ FEvy b (Mindset) &) #&AEH STWw2 (Teimouri
et al, 2022; Wei et al, 2019 % &), €2 T, AFTIE, TD220ZRIZOWTINE THEi
SNWFFEZHEBLS N, TOERRKE, € L THhOFEEZR & ORI O W T O
MiRE, FLOTWCTELET D, KETIE, 7Yy bEvA Y Py FERENDER
BLOEEMEE R OICHERRL T, B3ETIE, ZO2EREDBRES LY L CGRAS
NTWL4DOOBIEER (LS, R, WTC, BIES) #W0 EIF. Z0mEHRLHEME.
INFTOMROTENEZEAEL, 7)) v PBIOYA v Pty b OBREOHERIZET S,
e < 85 4 ETIE, FFEBERM ORI A L 227E 2 8 L. BUE $ COMERI RO 6
MxFLdb,

2. JUy RETALAREY B

21 JUv b

71 v M, Duckworth et al. (2007) |Z& DRIESNFEHEELRT, HAFHTIE (KD
M) EIRENDL 2L b H DA [RUIMZ BIEIZET 2—BEMEE BT, - Ko, &
BOENZE DT ATEIZS Do THENEBOEMFE L. FEICH 2> TERT 52
L] EEHZEEN TS (Duckwoth et al, 2007, pp. 1087-1088, £H+HR), 7'V v M., EFh
DEORNU LI TFHZLElE N, 2F ) FEOBZREMNT S L TEEAER LD
NCTw% (Duckworth, et al, 2007; Duckworth & Quinn, 2009),

70w ME 2 O0OBMEED S Lo T b (Duckworth et al, 2007). 121 Bl
O—E M (Consistency of Interest: P2 COI) T, &9 1213 [FIOFHGEME | (Perseverance
of Effort: D2 POE) Td %, COL L, B RMICER L Th . BIEIZES>T (0Fh—
BHLCO MLxifRTs2LThb, —F, POEIE, WEHCET L TH., B@IlB L, 20
BNEFHETHZ L THDH (Teimouri, et al, 2022), ZD 2 ODFEHKIZ, ESOWFTIE, 7
Vo PEBEETA2EFL L TBEVOREEDSEE, LA 200M L2EKELEEZLNT
W% (Khajavy et al, 2021 72 &) F72. @i H ) @S (General Grit) TidZ <. MY
MLANFIFL L7277 v & (BIZIE L2 Grit) bbb, IRIESN>DH 5 (Teimouri,
et al, 2022)
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22 ¥4 FEy b

YA Y Py MEL HEETIZ [FE2H] £ BIFHEN, Dweck 12X o THEA SNz (Dweck,
1999) W& Th b, Dweck 12L& A &, FHHIHFORBAREINIOWTRLRLEZEZ iE LD,
Zhps, EE~ A Y Pty b (Growth Mindset) F72idfEER~ A v Ftv I (Fixed
Mindset) DELLNIZKFENL L) DI, FEFPLOHLEDFEE LI —
7ELWR LD MERYA Y NEy RO ETI, ARPFRIZEDY )L DEE R,
BIZEL > TMESHLIENTEL WA TVDEEV), —F, BEERM~A Y ey Ma§E
OFEEE, ML 2w b DLz, MESELILETELVEEZEZ TS EEINT
W5 (Dweck, 1999), O 2HHOYA Y Ry D)6, WIHEORERI~ A~ Pty M
KA2DFEPICRWERELY 525000, BAOHER~A v FEy Mi, Z0%HET L LW
biITw»2b (Dweck, 2006),

7Yy NOYE LRI, FEBEIZOL) ANERFZIEEER YA Y Ry bR, S F

SEFREHTEICELEDE TV E VDb TW5S (Mercer & Ryan, 2010), #lz2iE. Y7
J DEBIDVTIRER~A ¥ FEy b EFo Tw a9, SEREOZERIZOWTIIEZER <
1Y Pty FaFioTwnd, EWH)EETHL, 20729, Dweck (1999) 12Xk DB S 7
<A Y ey FOBERIR, 2O%, L2FEHOHEBIIBOTREIERT200IEENES
. [E#~1 > Ftv b (Language Mindset) | &AL, WFZE2SED H51LC& T 5 (Lou
& Noels, 2020a, 2020b; Mercer & Ryan, 2010 7% &), S~ 1 ~ Kt v b O FE 1L,
Dweck (1999) 1245 b0 EFMRIZ, EEMEFEH~A > Pty b EFEERSH~ A~ My b
V) 2ODINERN S B 2 BRI TS (Lou & Noels, 2017)

3. 4 DDEBEEER

L7 v bR A Y Ry M FRICEET L ENLMRESNL L) IR TET2
L LTI, MOFFEEREGLbETEDLIIMEHLE) O L) BlLEL LTS
NBE)THhoTE, MTH, KETODLPSL L) IZ, FHIRL S, AL, WIC, BESD
4 ODBEBERO VTN ZI) F) MEPE L ALND, €I TERRETIE, INLOFEE
RRMOWEL L) BB 572012, £9. ZO4DDHEERIZOWT, NHIZERRHE
BBk E. R EERERL T2 EET S,

3.1 ELZ

1 DOHOBEZERE LTHTFONLDIE, 1L & (Enjoyment) THbH. ZOENKFIL, WS
DRV T 4 TLHFZOFRNOHF T, L2FFFRICBWTIHEHENL L) IR BEERTH S
(Dewaele & Maclntyre, 2014, 2016; Maclntyre, et al, 2016), Zi1F TO.LHEETIE, KWE)
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BxE)EmOLLR, AEEEIWSTHAOLII, AT 4 TRIREBIZHLHEEREED LD
IZEOIE I VD, IZOWTOMREIKE RSN TE e 2d, 2 KIEFRKEIZLD,
NEDPRGHE OB Z AR L . ZREMHMAERZ RSNz AL 2 WER CHIFET 5 2 L5,
FETEDMED72DIZd KD LN LI2E D (K=Y )b, 2015), LA L. 1950 K12
ADE AT 4 THRIEEZRFTHIETIEIAR L, LHEENTTA ZO&EE LTHH- TW 2
B 2Oo0ENET %L, HEEHINDL L) IZh o7, TOREN, HAOES L%
LS5 8L, ENFRE RBOMIET L Thorze TOHEDLHSE, MO
FLIFEN, RIY T4 7WLWHEORI G LEZLNTWE (K= )V, 2015), 7272, AR
LDHFETIE, TNETOAT T4 72IFEICER L COZZRIUIREB R 57217 T3 %R, £
DFFICLHENT, AOLEFHEFEICL 20 CIEEMBCEwe L, BEWFErEE
WL7zo = TORFERLIZKRT T4 7L T, DRIOOCHYZHEET LS LR, &
TS HWTE LRI, BRLTWS (K=Y )b, 2015),

COEHIIZLTHALERY T4 TLEHETHY Wb L) Ik o EEERO 1 255,
LS TH LD FRIC L2583 58 L &%, Foreign Language Enjoyment (FLE) &I
N Tw5b (Dewaele & Maclntyre, 2014), Dewaele & MacIntyre (2016) &, 1% [E
BOF v Ly VELEAGORDEOMEMEHIZED . BORORELHIL L5 L35I
DN HBMEREIE ] (p. 216, §EEF) LEFKL Twh, Dewaele S F 7z, L & 24N
LS (Pleasure) LML, ZOBENEHFEICL T 5E, BEEMEEL 31X, (FIZFy LY
DL ) HELWHBRF 2 REICE LESEL A, — oL S, BHOfok &z
TR TR, ENEBR, BRI LR THERI L2 ER L L ZIZELLEEL LW
9 (Dewaele & Maclntyre, 2016), & 512, Dewaele & Maclntyre (2016) X, KI5 41 7
LHEETHLY b LT & 72 Csikszentmihalyi (1997) @71 — (Flow. X 1Z[ME) OFsAIC
Ehl. BLSIF, FEEPFVICEHEL T 70 —OREBICADZBICOEELERTHL L
12 MK LTw5h (Csikszentmihalyi, 2008; Dewaele & Maclntyre, 2016)
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1. 7O—0{t#A#A (Csikszentmihalyi, 1997, p. 38 & V) #x#)
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3.2 K

L2 282 B A A% DOF%21%. Horowitz X Yang 12 & 1) 1980 £ A5 1990 LA HF
Fe XN T &7z (Horwitz, et al, 1986; Young, 1990, 1991 7 &) . Z®HC, Horwitz, et al. (1936)
X, BEFEICBUT AN LOREEEHEICL T b, L2EE T, FERPTELEEL
WZRWHESHE ., FEEPHBEIHEH L2056 2n2 LR, ToHESHEEZ o TH
fieffl e, METII2= T —2arzebRNER 62T 25 ORI TORE L
RGEDHIZELTVD, Z20720, L2AZIE, [SrEOEER, SHPEHINIH 50 51K
WIZBWT, FREMADRE T A A% ] (Gardner & Maclntyre, 1993, p. 159, &) &
EF SN, YEFEARZ (Foreign Language Anxiety: FLA) & bIFENRTW5E, T/, 70—
DA ADFHFIIBNTH . RLITENLEINTEY (Csikszentmihalyi, 1997, X 1 2H7) .
FOREINIH L THENEDOMG FEPEERIZE WSS, FEBRIANLORE 2 LH S
NTwb,

L2 NEDWTEIL, £ OB MENE, SHFENORENHY S T E72t%kiE, 2000 4
IR TTFKIZHE->TW e, Ll 2O%, HHOFBEFEERTER . BEOERNDE
HFEANED LI E LD - T2 D0 2 WHEISHAT 205805, 2010 FRE X D 1THbi
LT, BEEHENS X )% o7 (Gardner & Maclntyre, 1993; Gregersen, 2020; Jin et
al, 2021). FOHTYH ., FFETREWMZED 1 D& LT, Dewaele and MacIntyre (2016) (2 &
ARG S OBRE AR TSRS FT 5N D, RLEEELSIE, AT T 1 7TREF LR
VT4 TRIEET, BRI A EMBICH B BDEEZ SRR TV, EBIZIE, ML TEH)
Ly MFEDICRES o2, VKL 22720 T528bH D LV, Dewaele and
Maclntyre (2016) OfiiZ, Dewaele and Alfawzan (2018) TIZE 52, AL AL A
DN, FEREO L2 ERIIHEEL G2 5 EHE LT,

3.3 WTC
TNy bR A Y Py PEADET, MIRTHYWHON TV L FEEURERD3IS>HE LT,
WTC (Willingness to Communicate). 2F 1), HEMNICZ I 2=r—2aryzl]sr9 L35
BT ON D, WTC X, [HEDKEIZ, FEDOARLHTL, L2 2o THGEHIZ A %
B TETWS GLH) IREE] (Maclntyre et al, 1998, p. 547, FEHR) L EFTEN TV 5D,
MoFBBZEN LRI, WTC &, FLFEEETHRRRRIASZE DL &, Z@ThE 3N
TWb, COEHEZ LCELTWLH0E LT, WIC OWREICH 2 FiEN, I3 2=7—
va s, HELENEEERE LY T Iy FETLVAH S (Maclntyre et al, 1998, X 2
COMOLDINZIE S (B3, 5. 8 11) 13, #HAEMAE LD TH LA, TOMEMWE
Ba PRSI L, FICEA, 77 AA— b, [HBD 3> (Peng & Woodrow, 2010) %%
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2. WICOES 3y KEFIL (Macintyre et al., 1998, p. 547 & V) &x#)

WTC DEFRIZE D HEST L2 f— O L % ENT W5, BIlZ1E Cao (2011) 1.
WTC IZ % 52 2 BERBOER LA L, BENTIYFbND FE v 7 RiEE), iFH)
P, FVv—=7TOREE (N, #lilil o 2R, FEBAAWETAMOEREED S
Le, HETOWTICHE T S EMELTWDH, F72 Khajavy et al. (2018) &, WTC 7213 T
372, BLSIEARRL GO I ODOBRIERR L FEBSE L OBRIEICOWTHAEL TWw b,
ZOMEIZL D L EFL FfR L NVOFERFELZ R E L6, HENGRERRTIZLD .
L& (o) &2 WidAE (0d) OwFhrze LT, WICHHEE 5. 72720, %L
SHHEINL 72358121k, FEEBMALNVO WTC 21 Tldi . 729 A&k WIC b & E
S72b DD NEWEA L72HEIIE, FREBMALNVO WICHEELIZE EEolzbw
Jo PED | HERBORET, BLILARZOELE LB T2HI25 5T, WIC 5 £
LEPADRL DLV T LI Db, INLOWIENS. HERBEOEZ TTIZL - T, FHED
WTC 2@ b b 2 eSO OH ), SHROS 52 HWMRSEINS,

3.4 RBEZX

BJE & (Boredom) &, WFEENEHENOE L R WIFICEDEETH 5. Kruk &
Zawodniak (2020, p. 419, FEER) 12X 2 EF/TIE, [HEMZEEF 72 0HRET, 25
BRI TIE R W ERERT A2 12X, FEEEICERS Bz RIL S 3, Z2RE1SH
LIREE] e Twd, 700 ZOBESOERIZ, 70 -O#lZZTHHEDX 1 ETHI
DZETFHLNTEY, ZOMTIE, HHOWHL 25, FEEORE LD v & XI2E L 2K
LT, fESIF 5N T 5 (Csikszentmihalyi, 1997) .

BIESE, WTC AL E LRI, RIS X DV EBT 500 LZF L Vb0 (state &
trait) @ 2 N H 5 (Vogel-Walcutt, et al, 2012). & @ 2 FEHED 51T J LA, Goets 5
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(2014) OWFZETIE, BIES 2REICL ) S (BR) 12510, SERBICFEENRE LD
TOL)REELEEDLET, TORHEHHL T2 (Goets, et al, 2014; Nakamura, et al,
2021, #EER)o
Indifferent Boredom : 3 DIEB) THEAN T, RSN 7 % 1K7E
Calibrating Boredom : #HWNFEIEEDEN T £ LTI Whbns 2 wikiE
Searching Boredom : ANHEDH V). HOBOSE L IZBRDO W &% L7z % 5 4K7E
Reactant Boredom :EATHOFEINEF T 5H 2 & 2l AR Z LR FIF TORIIRE
Apathetic Boredom : 7 3MiA 7% <. [0 DILA TV AIKEE
WENOSETEICE L L2 R I2B8W T, Nakamura, et al. (2021) 25E5R$2 L 912
FURBRFREAGOMOER 2 EOFET, BES SRS TELT L0 LIS
TS, FEERZ LDIEICEFTE L),

4. JUy b, A4 Kty bEZTOMDEBTERZR L DBFRME

BIET, L&, AL, WIC, BHESI D4 OOBEERIIOVT, TOERSLFFE B L
TE727 NS OERRPMOFLEEERE, 7))y bR~ A Y Fey FEidED &) 2%
LTCWEDTHH) Ho TNETHE SN TR, YEREHEFERO T 24 43 (EE
AL Eimd D) PORNIE A, 2023 4F 6 ABAET, 25 IS N (k). 209
Ly 7Yy hEvA Y Ry NOMEEMOEEER &I > TV AR, 3HEOAT, IF
EAEDTXIX. 7))y NERREYA YNy howT e Foss, MOFEEHEZERE D
FREZRE LR ThH o7, LTI, 77Uy be=xA Y Py MRS, O % fERR
LTwZ&ET 5,

41 JUvy MEZOMDEBEER

7)oy bEWDR 2078 (161F) ICEHLTALE, oL MYV PbNTVED
F BLET (7). 2088 (41F) Tid. 77 v PORESHEEL SICHEE ITT L #
HLTWDA, BB OMFE TS, BLEDRZ Y v MIEET L LI METH-o72 (3
o BLEDRIZECHMESNTVEAR (51F) LT, 7)) v FPIARLITHEL TV 5
Lo (31F) bdHIUL, Kt REOHAZ ) v ML RIZLTwS (2#) Lw
ImEL Do TD/D, 7Y v b EEL SRAROBREIZ OV T, BN RS ER
DR EFZ R &% LEBO L, 5BOFELDMEDNHND, WTC (51F) bHEL SRAR%
FRICE RSN T VDA, CO2FEREFELRY, 7))y M6 WIC ~NDOFED A,
WTFNOMRTHHME SN TS, BESIZOWTIE, 7Y v FEOEREY A L 725
FEHEDVHRZBY ICBW T, FERAES N TR h o7z,
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4.2 YAty hEZTDMMDEFTEER

—Jiv XA Y Fey b EMOFEEFER L ORI RASTZERE L RS o 72 209
% Dong (2022) & Zarrinabadi, et al. (2022) @ 24D AD, WER< A~ Ft v b L EER
YA Y Py FOWGOMBEEREZIY o TWE25, oWz (9#F) 33T, Bk~
4 Pty bR EMOFEAEN L ORREEZHAL TVb, LT, EOMEITBNTY,
BRI~ A ¥ Nty MAMOFEEZRI 25 2 2R ME SN THBY) . POFIZ R
XAV Py PPMMOERISEEE 2T B L) RROMEX, FRTHo72, 2D, 7Y
v MIHRZ &, FADE) =7 (A4 Y Fey b) @ZLIZdw, w2 EeThHr I,
B, BERE<A Y ey ME, BLEBIOWTC, BESIETI A0 5 2. BIHE
S~ A T A0REEG 25 BHETIEIZRR5) & #@EShTws (£31). £/, 1
OB TIEDHHH, WER~ A Py TS 28T ANEPWALT L ED0HED AL
% (Zarrinabadi, et al, 2022).

K1 Uy b MRty bEMOFEEEZERDOEARET D

Grit (G) Growth Mindset (GM) Fixed Mindset (FM)
G—E 4fF
E—-G 1
Enjoyment (E) E — L2G (+&%) / General GM — E 3 FM —- E 14
G (KA) 1

E — L2G (HHBg5R) 11
G—= A (-) 3%
A—G 21

G — WTC 2%
Language G — WTC 11

Anxiety (A) GM — A (=) 11F FM — A 2%

WTC G (PE) — WTC 11 GM — WTC 31+
G — WTC (#H=WAL) 14
Boredom (B) GM — B (-) 31
Motivation (M) G—-M 1#
Engagement (Eg) GM — Eg 21F
Self-regulated
Learningg (SRL) i
Proficiency (P) G—=P 3t GM — P 1
Achievement (Ach) G — Ach 21 GM — Ach 2
Z DAl 21 31 71

¥ © CI= Consistency of Interest, PE= Perseverance of Effort, SRL= Self-regulated Learning

R4 OOFEELER (EL S, WIC, A%, BIES) DA, BIEERE L TIEEhic
HEHLEMELAOND (1), BEERDATIE, 07 —I 2 v PRHTHESE (Sefl-
regulated Learning) 25, WEFRLEEM~ A ¥ Fty VOPEZZITL L TLHENH L (K
210 WIThOEEL, LEMEHBPV R SROMEDRENE, 2512, 7Yy bR
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WEM~A Y Ny hOEE2Y, SiEielIOFGEE (Proficiency) R F)#E (Achievement)
DMIHES 5 LT AL TS 575, HRETLEHERDME L ENRLR D720,
S5 R LMEDHEABRRDPLETHA ). F/2. INF TIIHE SN TV L FEEBEER LSS
b FIZITHCHDEREE TR &b, FEHBERNOMETIEL DR THRE S TH
D, G 7Dy IReY A Y Ry b EDOMREEFEIL TOWLEDNHS 9,

5. £&O

KIaTIE, S RFEEERE LTEHSINL L) o727 ) v P BEUY AV FE
v MZOWT, MoFEEER & OGRS Z R L OB 2 R A7z, 15124 DORKIE
R (LS, AL, WTC, BIES) LOBRELHRLENLZN Enb, TIN5 4
DORIEER O BRI ER, ML E2MBIL, 20k, 7))y PR~ Fey b
DRI O WTOHEZEB L7z, ZOFR, 7)) v MoV TE, L SIRALITHE
BAZTHE L. B E 2T 256 0W G OmEsH 5L 2 Ehbirol, —J. WITC X
7V MIEEEZZTL (OBREIER) SEPHLrE ko7, ¥ Y Ry b efh

DFBFHFEROBREIZ OV T, WER~ A~ Fey b2 LS, WTC, 2L GRIESICE
Bhb525EWMETAMEN, MOLVIEDbrol, 5. ERDLMEIHEAELRD ., &
BENL D RRINHEREEE 2 8D L7200, Hiz T THHEHEND 2 &2 EhT2v,

AWFEIL, 2020 LRI RS ZE B 7R 12 L - TiT o 70 720 77Uy PBLX YA VK
oy MBI 2 SCIEEIZB W T, JIDERAEE CRIA S R TR ER MR 1ITRWIZTHE
THEW 72,

SEXR
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