
While this list may appear somewhat limited
and possibly taken-for-granted by many
experienced educators, consider that while
COIL and “COIL-style education” (expressions
used in the Inter-Exchange University
Program 2018-2022) have received a
relatively favourable and enthusiastic
adoption in Japan, there are a number of
approaches and practices at various
institutions presented as COIL that are
arguably not COIL. 
 
Our view is that VE and COIL both must be
facilitated by a trained educator. VE and COIL
also need to ensure appropriate learning
design (“curriculum design”) is undertaken in
order to promote and assist in the student
transformational learning processes during
cross-cultural encounters.

"C O I L  P L U S"  I N I T I A T I V E

Delivering a VE/COIL course on i ts  own can
provide great opportunit ies for  training that
might lead to the further development of
intercultural  competences.  An extension of
this ,  in the form of blended learning that
incorporates both onl ine (VE/COIL)  and
off l ine (Student Mobil i ty)  interact ions among
students from different universit ies ,  has
been receiving growing attention.

Some common positive effects are very

intact team formation from the first day

of their physical visit to meet each other,

and more in-depth learning through

provision of a challenging task is made

possible despite the length of their

mobility program.

To further explore and develop the possible
advantages with such an approach,  Kansai
University named the hybrid program the
“COIL Plus”  Init iat ive and launched in 2018.

sustained pedagogy for interaction

facilitated by a trained educator

appropriate learning design

It is important to stress that intercultural
understanding and awareness are not
automatic outcomes of contact between
different groups or cultures. As suggested in
the list above, a sustained pedagogy for
interaction must be developed and
implemented. Our first issue (I-Paper 2018
April issue) provides more information on
understanding and identifying the VE/COIL
(link etc).

In the onl ine phase,  students part ic ipate in a
VE experience.  In the off l ine phase,  students
who have gotten to know each other through
the onl ine (VE course)  now f inally meet “ in
person.”  By combining both a vis i t ing
program with the VE/COIL pract ice,  I IGE and
Kansai  University have observed some good
outcomes for  part ic ipants .

knowledge

skills attitude
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Why COIL before/after Study Abroad?

“Less is  more” appears to be an increasingly important direct ive with regard to the
development and implementation of  var ious student mobil i ty  programs both domestical ly  and
internationally .  For example,  consider the f igure below ( Inst i tute of  International  Education,
2018) .  One can see that the durat ion of  affordable length of  study abroad among U.S .  students
is  either one summer term, which has been usually 8 weeks or  less ,  or  one semester (4-6
months) .

Recent research undertaken by the Japan
Associat ion of  Student Scholarship
Organization ( JASSO, 2018) indicates that for
Japanese students in higher education
between 2009 and 2015 the percentage of
Japanese studying abroad for  less than a
month increased from 46% of the total  to
61%.
 
The trend appears to be that the t ime spent
at the dest ination is  becoming shorter  in
order to permit  more students to part ic ipate
overall .  While there is  room for discussion on
how to deal  with this  development,  i t  is  also
important to come up with ways in which the
study abroad experience can be enhanced for
shorter  durat ion programs.

Inst itute of  International  Education,  (2018).  "Detai led Duration of  U.S.  Study Abroad,  2006/07-2016/17" Open
Doors  Report  on Internat ional  Educat ion Exchange .  Retr ieved from http://www.i ie .org/opendoors
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Note:  Percent distr ibution may not total  100.0 due to rounding.
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When the tasks in the COIL process are
designed with an eye towards maximizing
opportunit ies for  engagement in a shorter
duration study abroad program, part ic ipants
can already be interact ively connected with
those who l ive in the dest ination country of
the mobil i ty  program beforehand.    

In this regard, COIL enhancement in prior

or post study abroad experience may

enable students to stay engaged in the

cross-cultural encounter for a longer

period of time.
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JASSO AY 2018 Data on Japanese students and study abroad programs

In this  i -Paper issue,  I IGE reports on some of  our COIL Plus programs done in AY2018-2019,
part icularly those that we consider as advanced COIL Plus cases .  For example,  a program in
which not just  bi lateral  but mult i lateral  COIL pract ice was carr ied out before the study abroad
program that had a durat ion of  4 weeks.  I IGE wil l  continue exploring the development and
implementation of  mult i lateral  COIL programs (with and without a student mobil i ty)  over the
next year .  
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We believe that this advanced adoption of VE will lead us 

to a future-designing innovative ways to shape international

education in the next generation.
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In this  sense,  the impact of  transformative learning through COIL Plus may have uti l i ty  in
helping to del iver  the learning outcomes that international  educators wish to see from any
study abroad programs.  
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