The Liaison of English
Part Two
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SLEREZCEIE 8175 (20094 3 1)

1.1. A prefatory note on executing the glottal stop

In the oral production of English, glottal stopping is required both (a) in the application of
(certain rules of) liaison across the spectrum of varieties of English, and also (b) whenever a
targeted variety (such as Cockney, or one of its Australasian descendants) employs this
phoneme as a deformation of “standard” speech that is deliberate, because distinctive, and —
in the sense that this application does not solve any physical problems concerning the
production of consecutive phonemes — “excessive” (e.g. [221] as a pronunciation of /little/).

In the former case [(a)], a competent user of English will hear a competent rendering of
[wa?2d2 2] and, appropriately, then mentally register /what did/; and he will do this even though
neither the /t/ nor the second /d/ has actually been pronounced. It follows, then, that
effective execution of glottal stops is obviously an essential part of competent oral production.
To express this in the opposite way, if a learner’s glottal stops are hesitant and indistinct, what
the competent user will register may be not /what did/ but instead /wadded/ (as in /a
wadded jacket/), with unfavorable effect upon communicative success.

And in the latter case [(b)], a learner may for social reasons wish to be able to reproduce
a certain variety of English, and this variety may require the consistent use of “excessive”
glottal stopping. If, however, her glottal stops are hesitant and indistinct, what may result is a
pattern of pronunciation that is intelligible as neither the targeted variety nor any form of
“standard” speech.

Whenever the learner wishes — for whichever reason — to produce an effective glottal stop,
not only is she well-advised (as has been suggested in 4.8. of Part One of this material')
boldly to prolong the interval of silence created by firmly closing her glottis: she should also
consider the matter of vocalic sonic volume. (Inevitably, this consideration applies more to
glottal stopping following long vowels and diphthongs.)

A careful analysis of the possible causes of my own brain (that of a competent user of
English) failing to register fully-intended glottal stops performed during lessons by year after
year of learners has suggested that if, on one hand, a learner executes a theoretically-
appropriate glottal stop within the natural diminuendo concluding the production of an
extended vowel (as represented by diagram (i), below), then the likelihood that her glottal stop
will be registered appropriately by her hearer will be reduced. If, however, the learner
instead inserts the glottal stop before she starts to diminish the volume of her enunciation (as
represented by diagram (i), below), (and if, in addition, she slightly prolongs the resultant
silence,) then the brain of a competent user of English will immediately register the glottal

stop — but interpret it (as should happen) as the consonant that has in fact been left
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unpronounced.

: q-

It seems that, for a glottal stop to be communicatively effective, it has to give an

impression of abruptness.

In the case of (i), because the volume of sound that the stopping truncates has already
become small, very little abruptness is generated; as a result, even if (and as does not of
course happen in real-life communicative situations) the listener is a language-instructor
anxious to check that her learner is at least placing glottal stops appropriately, when what the
learner produces has something like the effect that () is intended to represent, that listener’s
brain will register either no glottal stop at all, or else uncertainty as to whether one was in
fact used. And, needless to say, it is most likely that any hearer outside the learning situation
will simply register a lack of whatever consonant the stop was intended to replace: he may
well, for example, register /see by/ instead of the /seat by/ that was intended.

On the other hand, if, as shown in (i), above, the glottal stop “slices off” the sound of a
vowel at its point of greatest volume, then an effect of abruptness that is appropriately distinct
will be produced.

(Diagram (iii) of course represents a prematurely-placed glottal stop — that is to say, one
that is inserted before the vocalic volume has peaked; this, too, will be unlikely to be effective,
since, as in the case of (i), the volume of sound that is interrupted will still be too small to

create the necessary effect of abrupt truncation.)

1.2. Merging, omitting, or replacing consonants

While almost all of the varieties of English employ the insertion of extra (unwritten)
consonants in order to more clearly articulate the boundaries between pairs of adjacent
vowels (see Part One, 5.1.8.2) , what no variety of English that is not heavily influenced by
backwash from another language seems to tolerate is the opposite method of generating
smooth liaison: which is to say, the insertion of (unwritten) vowels, in order to make it easier
to pronounce pairs of consonants that would otherwise be left adjacent. Given that the liaison
of English frequently leads to the omission of (nitial or medial) weak vowels (see 2.1.,

below), it is perhaps hardly surprising to find that the accidental addition of superfluous
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vowels is in all cases avoided.

At least one important reason for this avoidance is obviously the need for clarity of
communication. If one tries to say /bet them/, pronouncing each word as shown in
dictionaries, and yet as forming a single smooth chunk, one will find it almost impossible
not to introduce a brief neutral vowel ([°]) between the [t] and the [d]; but doing this also risks
the strong possibility that one’s hearer’s brain will register /better theml/.

Of the following rules of liaison, at least 1.2.2., 1.2.3., 1.2.5. and 1.2.11. (all concerning
problems created by [t/d]), 1.2.4. (concerning [tf /d3]+[j]), 1.2.6. (concerning [nr]+[p/b)),
perhaps 1.2.7. (concerning [r]+[k/g]), 1.2.13., and above all 1.2.12. (concerned with problems
created by plosive consonants) represent the methods by which generations of English-
speakers have come to deal with the need to combine smooth chunk-enunciation with the

avoidance of superfluous vowels.

1.2.1. Initial or medial [h] may be omitted

This is not used in formal speech, because it is frequently associated with so-called
‘non-standard’ speech®. Nevertheless, since it occurs in so many of the non-North-American
varieties of English, for the sake of learners’ hearing-skills, this phenomenon deserves due
attention.

Omitting an initial or a medial [k] will, of course, leave the following vowel ‘bare’.
Therefore, if the preceding word ends in a vowel normally linked with [¥] or, again, [] (see Part
One, 5.1.8%), then that liaison may be used. If it ends in a consonant, then the 5.1.1. link will
be used. If that consonant is /r/, then it will be sounded; (5.1.2.).

Examples:
Formal version: |[He | having | had | rehabilitation,|l let’s | hépe | he’s nét | so |
hérrible | to | her | hdsband.ll
Full liaison: |I:igevidsedsriabiliteifonll 1e?8%u:Piz no?sou™orabol ‘turefazbon?.I|
Formal version: |[He shéuldn’'t | have | hélped | his méther | hirt | her béy | in |
his |héart.ll

Full liaison: |I1:"fudon’tee’el?ph1z mads Fa:%: "bovi®1a:? ||

Exercise (4)”:
[IDuring rehéarsals,ll give her high hépes howéver mich you have hdted hideous
inhibitions.||

[This exercise may require the application of liaison not only between words, but also within
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one or more words.]

Liaison-version:®

1.2.2. a [t] or a [d] is omitted whenever it is sandwiched between two
consonants, unless the consonant that immediately follows it is (a) [I] or
(b) [r]. In case (a), the [t/d] will be replaced (with, respectively, [¢J] and
[dz]; see 1.2.11., below); in case (b), the following [/] will become the
‘lateral’ /l/, [t]*

* This is produced by keeping the tip of the tongue pressed against the curve of the hard
palate (as in producing a normal initial [{]), and trying to pronounce [k/g], but without
letting the tongue-tip leave its position on the palate. The breath can only escape
between the upper back molars and the parts of the edges of the tongue that are in contact
with these: 7.e., sideways, hence the term ‘lateral’. In this explanation, I am using the
following character to show this: I have enlarged it so that learners will notice the small stroke

crossing the stem of the /i/:

1

Both [¢{] and [d] often prove awkward to pronounce in the position ~VCCCV~.
Consequently, if the pace of utterance is relatively fast, they will be omitted, and, if it is
extremely fast, replaced by a glottal stop [?]:

Example:
Formal version: |IThe fact | that | you coéuldn’t | find | the céntract | téld | them |
much.l|

Full liaison: || Do fak?dotu: "kudon2fain:ds"kont rae?toul:do™at/ll

As can be seen in the case of the pronunciation of /contract/ shown above, when [t/d] is
followed by [r], then, if the pace of utterance is normally fast, these will be changed to [t//d3],
as in the pronunciation of/ bent round robin/ shown in ‘Full liaison (i)', following. If, however,
the pace of utterance is extremely rapid, [t/d] will be replaced by glottal stops, or simply
omitted, as shown in (i), following.

When [t/d] is followed instead by an [l], in normally-fast utterance this is replaced by the

lateral ‘I', as in the pronunciation of /don’t like/ in (i), below™. Again, if the pace of utterance
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is extremely rapid, [t/d] will be replaced by glottal stops, or simply omitted, as shown in (i),
following:
Example:

Formal version: |ll must | say | I dén’t | like | a bént | réound | rébin. ||

Full liaison (i): (fast speech): ||IA1"ma%erA1"dounttal*s"ben?ravn®robin. ||

Full liaison (ii): (very fast speech): I|A1"ma?serA1"doun?lar*s"ben2ravnzrobinll

Exercise (5):
[IT can’t find my dréllest and driest drink though I have nét yét 16oked beneath the
strict cover.||®

Liaison-version:?

1.2.3. [t]and [d] are merged with a following initial [j] (usually written /y/),
to produce [¥] or [%]

Initial/medial [j] (usually written /y/) is, to start with, a consonant that some Japanese
learners of English find hard to produce. The ‘trick’ is to press the sides of the tongue
firmly against the edges of the upper back teeth, and raise the center of the body of
the tongue until it nearly but not quite stops the breath from escaping over the tongue into
the cavity of the mouth. The position of the sides of the tongue is identical to that for [¢f]
(as in /church/). As soon as the vocal chords have vibrated, the tongue at once moves to
whatever position is needed to pronounce the vowel that follows.

Given that initial/medial [j] (usually written /y/) is produced with this tongue-position —
while [t] and [d] are produced with a tongue-position relatively distant from it — it is perhaps
not surprising to find that, when uttering very quickly, competent speakers frequently
compromise. That is to say, instead of pronouncing a clear final [t] (or [d]) followed by a
distinct initial/medial [j] (doing which risks accidentally producing a superfluous vowel), they
replace both phonemes with [*] (as in /church/), for [t+j], and [%] (as in /judge/), for [d+j].
Examples:

Formal version: IW6uld | you have | liked | your gréat | yield | yésterday?Il

Full liaison: |'Wufu:"hov'laik?%o:gre1?%101%estodell

Formal version: IWhat | you | all néed | is | a gbod | yéar.ll

Full liaison: |I'Wa?%u:":" ni: %1% " gudsio:ll
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(See also 1.2.4., following.)

Exercise (6):
lICan’t you find your light yéllow céat you bought yoéuthfully yet yelling éut your
ndme?||'”

Liaison-version:'V

1.2.4. Initial [j] (usually written /y/) is merged with a preceding [tJ] (preceded
by a glottal stop[?]), or into [d3] (preceded by a lengthening of the preceding
vowel [f], or — if the preceding phoneme is, instead, another consonant — by a
glottal stop [?])

Given that there is in use the liaison-pattern explained in 1.2.3. just above, it can hardly
come as a surprise to learners to discover that, when the preceding word ends in an actual
[t/]- or [d3]-sound (however spelt), an initial [j] will be omitted. Instead, the vowel before the
final [d3] is slightly drawn out, while the final [¢[] is replaced by a brief glottal stop (shown as
usual as [?]) before the linking [*] is pronounced.

Examples:
Formal version: ||Geérge[,]'?| you | dén’t | have | a badge | yet.|l

Full liaison: 11Dzo:%u"dauntae"s " bae2%et. ||

Formal version: IWatch | your | stép | or | you'll catch | your | déath | of cold!ll

Full liaison: [IWo?90:"stePojo, 1"kae?¥0:"deov kou:dll

Exercise (7):
[IWhich yéung judge yanked you into his clutch yonder?ll

Liaison-version:'®

1.2.6. [n] is replaced by [™] before a following initial [p/b]

The consonant [nr] is produced by placing the front third of the surface of the tongue
against the curve of the shelf of bone behind the upper front teeth (i.e., the hard palate),
while the lips remain open. On the other hand, [p/b] can only be produced by closing the

lips, and then using the breath to force them apart, while also relaxing them so that, for an

23



SLEREECEIE 8175 (20094 3 1)

instant, they part completely, if narrowly.

(The combinations [n+p] and [r+b] do not occur in simplex English words; and this is
undoubtedly because they are hard to say. They only occur, as it were, either in
compound words such as /manpower'™®/, which happens to be made up of /man/ and /power/,
in words (of non-Latinate origin) that include prefixes such as /un~/ (e.g. /unbelievable/*) or
/mon~/ (e.g. Imonplussed/*® and /monbelicver/'™), or else between different words forming
part of a single chunk.

In words that originate from the classical Latin language and have prefixes originally
ending in /7/ (e.g. /eloy/, /z'alomce/, or at least have such Latinate prefixes attached to
non-Latin stems (e.g. /eed/ and /eody/), this liaison-pattern has already been

incorporated into not just pronunciation but even orthography.)

Because the combinations [r+p] and [n+b] are troublesome to say, and because the start
of the consonants [p] and [b] is formed in just the same way as is that of [m], the combinations
[n+p] and [n+b] are changed to [®+p] and [®+b] (as we have already noted in Part One, 1.2.1.'9,
this liaison-feature is also found in Japanese).

Example:
Formal version: |IThin | boys with fine | plumes | run | backwards.ll

Full liaison: 110:™boiz" w10 fai™plu:mz ra®be?wo?zll

Exercise (9):

[IWhen bérn béxers shin pétient éxen plain brawn brings mén péttering.|I'9
[This exercise may require the application of liaison not only between words, but also within
one or more words.]

Liaison-version:2”

1.2.7. [n] is pronounced as [y] before a following initial [k/g], and (sometimes)
before a following initial [w]

Since [k] and [g] (as in /garden/) are pronounced with the tongue in almost the same
position as is used to produce [g] (as in /thing/), while [r] (as in /thin/) is produced with quite
a different tongue-position, likewise [n+k] and [nr+g] are changed to sounds that are,
respectively, very close to ["k] and [g].

Example:

Formal version: |IThin | eats | with pine | gin | can | catch | rétten | gangsters.l|
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Full liaison: 101%katz" w10 pai?dz1®kolkee? ¥ rotolgenstozll

Some speakers appear to do the same (but not always consistently) with [r+w], to
produce ["w]; again, this appears to be one method of avoiding the generation of a superfluous
vowel between the [r] and the [w]:

Example:
Formal version: |ICan | we burn | when | we design | one | wain | warily?ll

Full liaison: |IKae*wi ba:dwelwi” diza®walwePwearalll

Exercise (10a):

IIB6ne ctips are pldin géar when wan goats 4ll 6nly léarn games in quéens’ arms.|12"

Liaison-version:*

Exercise (10b):

[IWhén will your 6wn way rin withéut 16ne wanderers éating éven whéat?!|»
[This exercise may require the application of liaison not only between words, but also within
one or more words.]

Liaison-version:¥

1.2.8. When followed by an initial [[], a final [s] is joined to the [J] (= [s/]), and
when a final [s] is followed by and initial [j] (usually written as /y/), the result is,
again, [s/]. On the other hand, when followed by an initial [j] (usually written as /
y/), a final [z] is merged with that consonant, to produce [?].

While, in English, the consonant [5] is normally found only medially, as in the (mostly
French-derived) nouns, /Asia/, /pleasurel, lleisure/, /measurel, /treasurel/, Iclosure/, /
wmcision/, /decision/, etc, this pattern of liaison requires its use initially.

Examples:
Formal version: |IThis | yacht | carries | yéllow cases | yéarly.ll

Full liaison: |1D1¥5?keerieloukeisigio:lll

Formal version: |IThis | shawl | drapes | short | of Pat’s | shoes.||

Full liaison: 1D1¥5:1"%re1p®/o:tov' Pe?% u:zll
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Exercise (11):
[IWas she often céarse you will ask, Il or has yarrow always yielded fats she céuld not
déal with?112%

Liaison-version:29

1.2.9. Final (unvoiced) [s] is merged with a following initial (unvoiced) [s], and
likewise a final (voiced) [z] with a following initial (voiced) [z], while a final [z] is
simply joined to an initial [s], and a final [s] to an initial [z]
The same rule can be shown more simply, and memorably, in the following manner:
[s] + [s] = [¥] (2] + [2] = [*]

[s] + [z] = [*] [z] + [s] = [*]

The handling of (unvoiced) final [s] before (unvoiced) initial [s] differs from individual speaker
to individual speaker, and also with speed of utterance; but it is most commonly merged with the
following initial [s], thus producing an [s]-sound that continues for rather longer than usual (=
[*]). The same applies to (voiced) final [z] before initial [z] (i.e. [#] is produced).

To ensure complete success in oral communication, the learner should always make sure
that her [s:]- and [z:]-sounds continue for at least the amount of time it would take to
pronounce the two consonants quickly and yet separately. For example, in pronouncing /this
style/, if she produces not the (requisite) [thi¥jfazsl] but , instead, [this'tawal], what her
listener will register is most likely to be, instead, /this tile/.

When, however, one of the consonants is voiced and the other is not, they are merely
pronounced continuously, with the vocal chords ceasing ([z] — [s]), or beginning
([s]—[z)), to vibrate halfway through the sound, but without any insertion of a moment’s
silence just before this change.

Note, however, that, as in the second example below, when omission of an inconvenient
[t] from the combination [st+s] leaves only an unvoiced final [s], the two [s]-sounds will more
often be separated by a brief glottal stop[¢*], the exception being the cases of relatively high-
Jfrequency collocations such as /[ must say -/, as seen in the same example:

Examples:
Formal version: |IThose | z6os | séldom céase | stéaling things | séld | by this |
zéalous | sérvant.l|

Full liaison: IDou%u:#cldom”si:%ti:lin"01i®su?bar” 01%clo%a:vontll
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Formal version: |ll must | say dust | stops | cyclists | sinking. Il

Full liaison: ||A1"ma%e1"da¥stopSaikh®®inkinll

Exercise (12):
lICéase sighing and incréase singles cértified to aréuse zéalous suppért.|127

Liaison-version:2®

1.2.10. Unvoiced final /s/ or /ce/ (=[s]) gains a extra, voiced [?] when followed by an
initial vowel

This rule applies to any final /ce/, but only to a single final, unvoiced /s/; thus, while /ice
is/ is pronounced [ais@z], /pass off!/ is pronounced [pa:fof]; and, while /this artist/ is
pronounced [this%a:t1s?], /piss-artist/ comes out as [pis*a:tis?].

The combination [s?] is pronounced as a smooth shift from a clear, full unvoiced [s] to a
brief trace of a (voiced) [%. This voicing indicates to the competent listener that the spelling
of the final consonant is not /ss/, but a single /s/, usually following either a vowel or an
unvoiced consonant (i.e. [f], [k], [p], [t] or [A]); before a [w] — the consonant closest to a
vowel — in fast utterance the same pattern may or may not be employed: thus, for /this wrll/,
both [this"will] and [this?will] are equally possible (pre-conscious) choices.

Example:
Formal version: I'This | crass | source | of | élegance | interests | untsual | lifts | and
| police | eights | with | théories.lI

Full liaison: |1D1s kre$o:%"clogons?int [rost?Anjus suakifts?o™p[o]li:e1ts?wi0:10r1zl|

Exercise (13):
[IBliss is o6nce experienced,ll and ice o6nly invites woérse risks into its otiose
uUmbrage. |12

Liaison-version:3”

1.2.11. [t/d] is changed to [%/%] whenever preceding [r]
Because the tongue-position with which standard English initial or medial [r] is produced
is almost identical to that used for [tf/d3] (as in /church/ and /judge/), while [t/d] require a

very different position, before an initial or medial [r] a preceding [t] is always pronounced as
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[¢], and a preceding [d] as [¢].
Examples:
Formal version: [Sclécted | réisins | tréated | right | réally | credte | wréiched |
rhythms.||

Full liaison: IS le?ti%reisonz "t [risti%rai?¥rioli "krieiret /1%r10mzl|

Naturally — and regardless of the quite unrealistic pronunciations that learners will find
indicated in most dictionaries — this also always happens when a single word (whether simplex

or compound) begins with, or includes medially, [t+r], or [d+r]:

pronounce.

trap = [¢/rap]

tread — [t/red]

trick = [t/riK]

treat — [t/ri:t]

true — [t/ru:]

tréuble — [£/rabal]
trombone — [£/romboun]

trith — [£/ru:0]

draw — [dgro:]
drums — [d3ramz]
dream — [dgrim]
drop — [d5rop]
droop — [d3ru:p]
drown — [d3raun]
drink — [d3rink]
dress — [d3res]
drive — [dgraiv]

attract — [of/rackt]
interesting — [inf/rastin]
ltterance — [af/rons]
attribute — [ot/ribju:t]
strict — [st/rikt]
atrophy — [aet/rof1]
rétro — [ret/rou]

contrast — [kont/ra:st]

Andrew — [dndzru:]

addréss — [odgres]

adrift — [odgrift]

androgynous — [ondgrodzonas]
back-draught — [baekdgra:ft]
bédridden — [bedzriden]

féderal — [fedarsl]

Mr. Children — [Misto"T[1ldsron]
bédroom — [bedzrum]

Again, this is done because doing so makes these combinations of consonants far easier to

It is also something that Japanese learners of English are recommended to

make some effort to cultivate in their own speech, as it makes unnecessary (and therefore
counteracts) such katakana-pronunciations as [ 7~ NV = —] for /Andrew/, [ 7 KL A ] for /

address/, and [T )V FL ] for /children/, which quite frequently cause difficulties in
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communication.

(And, if the learner already is, or is thinking of becoming, a teacher of English language,
she should perhaps take good note that, because this is not a variation, but the standard
pronunciation for anyone that uses standard-English initial or medial [r], it should be
taught and reinforced, along with other sounds that are peculiar to English yet absent

from Japanese, from as early a stage as possible.)

Exercise (14):
IThat rétted raft réeled réund rapid ripples as a cléud réde real héight revéaled.?V

Liaison-version:3

1.2.12. When it is followed by any consonant except [l], [r], non-final [s/z] and [[],
each of final [p/b], [k/g], and [t/d] (the consonants placed in Group A in 2.2. of Part
One®) is replaced by glottal stop [?],

Although I have placed this liaison-pattern almost last, its application is, except in careful
or formal speech, a very common practice (but will be avoided if the meaning of the word
heard is likely to be changed for the hearer). Its application can also act as an excellent
remedy for katakana English, which, for example, turns /ended by/ into / -2 7 / ].\“/\“4 /.
Examples:

Formal version: |IBat | man | at | hot | spéts | got | gréunded | by top | police |
and | erack | crooks.||

Full liaison: |IBw@a“aﬁoi?ﬂspot”goZgramdllhal“tomla]lizsza“maggruks|I

The same inconvenience felt with managing [t/d] in fast utterance is obviously responsible
for the complete omission of those consonants that is found in [wona] for /want to/and [gona]
for /going to/:

Examples:
Formal version: IWhat | we want | to dé | is | énd | that | war.l|
Full liaison: IWo2wi"'won?to"du™1Zen2dx2wo:l|

Full liaison and very swift utterance: IWo2wi1"wons"du"ize®dse?wo:ll

Formal version: |IWhat | are | you géing | to d6?ll

Normal liaison: |IWo%"ju"gouiy "to"du:ll
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Full liaison and very swift utterance: IW>2¥5"gono" du:ll

(Here, perhaps learners should note that contractions such as [wona] and [gona] are less
common in British and Australian/New Zealand Englishes than in Northern American;
and that more “educated” versions of almost all Englishes may instead change [wont'ts] to
[won?te], and [gouvin'te] to [gaumnAts]. Also, except if they are representing liaison in an
utterance presented in Direct Speech (for example, when writing conversation for fiction or
drama), such forms (i.e. /'wanna/ and /gonna/) are almost never written, and doing so may
seem not so much informal as simply affected, or childish.)

A similar awkwardness attending on [kJ] appears to have lead to the U.S.A. regional
pronunciation of /picture/ as [pitfor], and such common uses of medial glottal stops as
[fa?fan] for /faction/ and [Ai?fan] for /fiction/.

Exercise (15):
[IDéad mothers and quick thoughts would shoot prétty comic matters,|l
when bréad bére biirdens nét to be 1éft recalled but rather covered déwn.|I?*

Liaison-version:*

1.2.13. When one word ends in any one of the consonants placed in Group B in 2.2.
of Part One3® — that is to say, [fv], [l], [m], [nr], [r], [s/z], [J/3], or [6/0], and the next
word begins with the same consonant, the two consonants are joined, to produce a
single long consonant, here shown with a colon [:] placed after that consonant.

This liaison-feature is applied because immediate repetition of any of these consonants
is extremely awkward to pronounce. Application almost always produces a consonant sounded
for slightly longer than usual; to be sure of complete communication, learners should perhaps
make sure to make the length of their doubled consonants slightly longer than extremely
competent speakers of English may in fact do, and at least as long as it would take to

pronounce the two consonants separately.

Example:
Formal version: |lIf | full | life | fails | zones’ | zips, Il séveral | 1éan | newts | strim
| mélodies | of | vowels for | rabbits | with | théngs.ll
Full liaison: 1% aifeillZoun®ips |l ssv[a]rsﬁ:ﬂu:tijrATjgledlzsj’gUW[elle

fortebitsswitongzl|
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Exercise (16):
[IWhere really n6é one noétices zodiac signs zéro blame madkes ill lddies féel off form
beneath theory.Il*7

Liaison-version:3

2. Other omissions

2.1. An initial or (more commonly) a medial weak syllable, the vowel of which is
pronounced as, or as a phoneme very close to, the neutral vowel [2], or just that
vowel, is frequently omitted, especially in very fast speech, as is the vowel of an
initial weak syllable. This medial weak syllable is extremely frequently a
penultimate one, where the final syllable that follows it is likewise weak.

This omission of a vowel will cause the two consonants that originally adjoined it to have
to be pronounced sequentially; and so the same liaison-features as are normally applied to join
a final consonant to an initial one within a chunk are applied within a single word:
Examples:

[The phonemes shown as (o) Ay or may not just perceptibly be pronounced.]

interest — [inYrest]

different — [difront]

seléction — [sple?[k]fon]

similar — [sim/[1]15:]

perhips — [ppreps]

police = [ppyli:s]

library — [laibri]

sécretary — [sekrot/r1] OR [sekot[r1]?”
Fébruary — [Febrari] OR [Febjuri] OR [Fe?br]
appréciative — [apri:[otiv]

difficult — [diffakalt]

accident — [a?Spidont]
twopenny-hd’penny — [ta?pni heippmi]
marvellous — [ma:vplos]

terrific = [tfprifik]
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ferécious — [fproufas]
tolerate — [tolpreit]
réveller — [revpla:]
history — [tustr1]
victory — [vi?pqr1]
factory — [fee?pq¥r1]
mastery — [ma:stri)
probably — [promsbl]
possibly — [posiaibli]
finally*” — [famgh]

(etc.)

2.2. High-frequency items from which a medial, pre-consonant [I] following the long
vowel [3:] (as in /gll/) is usually, or often, replaced by an increased lengthening
of the preceding vowel; this I shall show as [3:]
Examples:

almighty — [9simaiti]

alréady — [9:'red1]

alright — [3:rait]

also — [asisau]

altérnate — [9:fto:not]

always — [asiwelz]

All the bétter — [3:i09"beto:]
(etc.)

Exercise (17):

Without looking back at the preceding explanation, learners should think about which
words in the following two exercises may have either initial weak-syllable vowels, whole
medial weak syllables, or just the vowels of the latter, or pre-consonant [l]s omitted, as

well as any other liaisons they may find.

a) lIDifferent interests may dlways alléw similar histories. |l

Liaison-version:*"
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b) IIPerhaps the difficult sécretary of the Victory library ought also to seléct a factory

for the already-tolerant police.ll

Liaison-version: 2

3. Other changes

3.1. Just as, in a certain group of words, [k+u:] produces [kju:] (as in /cutel), and
[p+u:] produces [pju:] (as in /pupil/), so, in certain other groups of words, [t+u:]
produces either (i) the Modern American variant [tu:] or else, theoretically, (ii)
[tju:] (as in /tutor)); likewise, [d+u:] produces (iii) the Modern American variant
[du:] or else, theoretically, (iv) [dju:] (as in /duty/). Thus, dictionaries indicate
the respective pronunciations [t()u:ta(r)] and [d()u:t1]. Nevertheless, when speaking
normally — and despite no indication of this in the majority of dictionaries — in the
case of (ii), the pronunciation almost always pre-consciously chosen is [Yu:], and, in
that of (iv), [%u:] — resulting respectively in [Pa:]to()] and [®u: Ja].

Example:

[ITtinesmiths durably produce tubular déw for dutiful davets.ll

Normal result: |™u:nsmi0s*@uzrobl*pro®u:s” Yuzbjulo"%us"fo " Bustifol "%u:veizll

Exercise (18):
[lUnder my tuition,ll in his Tunisian duplex apartment,ll and with due if dibious
gratitude,ll the tubércular duke,ll amid a timult of duirable tulips and duplicate tést-
tubes,|l under duréss dances a dudel-like duét with a ddty-free tuna-fish.I14?

Liaison-version:*¥
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4. Combined Exercises

Exercise (19):
[IFit what you éarn into an éasy-order pattern-box and kéep it safe.ll

Liaison-version:

Exercise (20):
[ILet redlity 6pen pérfect tan groups among éastern péople living éverywhere.l|

Liaison-version:*®

Exercise (21):
[IBliss shéws éach young girl 16ng games Il since sénses zéom marvelously 6penly.ll

Liaison-version:*”

Exercise (22):
[IIt plays a strict drama and bldmes 6nly original 16ans useful 1éast similarly.ll

Liaison-version:

Exercise (23):
[ILéEnd me an unudsual lamp présently, Il if féreign nights séem moére réal and rich.ll

Liaison-version:*”

Exercise (24):
[ Would you like a royal 16af or an érdinary yéung navel érange gréwn in Okinawa? |l

Liaison-version:*”

Exercise (25):

[ISéarch your wéllet to find impoértant décuments of value to all 16sers that turn béth
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moénths and minutes. |l

Liaison-version:""

Exercise (26):
[IDid Paul léarn nérmal language during drifts in tutelary attitudes?ll

Liaison-version:

In conclusion: a beneficent habit-of-mouth

Last autumn, an extremely-intelligent student in the Law Faculty of Kansai University,
whom I had originally taught during his second year, and was now in the autumn semester of
his fourth and last year, suddenly reappeared before me, and asked me if he might retake
some English-language class with me, to whatever degree his busy schedule (not only has he
been accepted for employment by a first-rate bank; he is also an active Classical guitarist)
might permit.

In the course of explaining to me why he wished to do this, he observed — and quite
without any evidence of intention of currying favor (for of course I had already assented) —
that, while on one hand many of his then-sophomore class-mates had not really understood
why 1 was demanding that they should acquire a working-knowledge of English liaison, he
himself had found applying it ultimately liberating — because, once he was doing this, he no
longer sounded to himself like (to translate his words) ‘a_fake English speaker; instead, what I
was producing orally was beginning to resound to my own ears very much as had the
utterances of competent user of English, encountered mainly through movies, long resonated
for me. I think I may be a little rare in realizing this; but I have come to be convinced that
making English liaison one’s own habit-of-mouth [EJ}%] allows one to gain confidence
concerning both the sounds one, oneself, produces, and also correctly interpreting even the
most casual utterances of competent users of English. And — for me, at least — the result has

been, as it were, a beneficently-upward spiral.’

Postscript
Any notion of teaching only liaison is — it goes without saying — ludicrous. Class-time is
precious, and there are so very many quite other things that one wishes to cause one’s

students gradually to learn. My experience so far suggests that, should one become inspired
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also to teach liaison, one therefore needs to do four things.

The first is to contact the present writer by e-mail [at tsuki_wo_kumoul3@ezweb.
ne.jpJ, so that he can attach to you the teaching-materials that he has here had to adapt for
presentation to a peer-readership.

The second is to divide the class[es] in question into learning-groups, and require them to
state where and when they shall regularly meet, outside class-time, so as together to solve
each week’s liaison learning-task.

The third is, lesson by lesson, to redivide that class, so that no member of the same
learning group is now regrouped with any other member of the same.

And the fourth is (alas), to discern class-members that increasingly turn up unprepared,
and find out why this has come about. For, if a general tendency to address the next among
the above exercises only once back in class on the following class-day, the study of liaison can
come to occupy far more class-time than it actually merits. Therefore one has to become
severe, and, in whatever way, make it disadvantageous for any student to find her/himself a
member of a re-mixed, in-class group that requires an undue amount of time to come to an
agreement as to the liaison appropriate.

On the other hand, proper speed in reaching a group-agreement should of course be duly
praised, and all success in producing the smooth chunking that is ideal must be unstintedly
rewarded.

Above all, the instructor needs, I believe, again and again to reinforce how very “natural”/
natural the application of liaison actually strikes the brain of a competent user of English as
being. (I myself sometimes resort to using Japanese, parodically to say [ » L%, gﬁﬁjﬁf:%&
72\~ | | ; or, with more advanced classes, ‘You do by now come over as pretty authentic!’ —
as the ones that really strive to take the liaison of English on board truly do come to strike the
ear as sounding,.

As so [ wish to conclude this presentation of one means by which to teach English liaison
with an expression of thanks to that student — Mr. Y. K. — for he was so generous as to express
to me what was evidently his mind, and just when I, for my own part, was despondently
beginning to think that this whole endeavour was suited only to the more earnest learners to
be encountered in graduate-school.

Mr. Y. K.: you have my entire gratitude.
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Notes
1) Gibbs, A.S. (October 2008). ‘The Liaison of English; Part One’. [}EFEZEHE] 45165 . BIVH K
FHVEFEBCE W 7ERE . KB p. 40
2) Tbid. p. 41~43.
3) In the United Kingdom, it used to be known as “dropping one’s aitches” .
4) Idem.
5) Exercises (1)~(3c) have been presented in idem.

Y ertiid 3051 b1 fonz. |

6) Liaison-version: |IDzuor rra:solz gi'e"araups auweva 'ma
7) Teaching-point: One should remind learners that they have already encountered this in
considering the pronunciation-problem constituted by /Acmta/} in Exercise 3¢, (included in Part
One of this material; ibid. p.43.).

8) Teaching-point: the pronunciation and meaning of /beneath/, for most Japanese learners do not
know this common preposition, and assume that it is pronounced [beneisu].

9) Liaison-version: [IA1'ka*:n?far™a1"dgrolos‘an?dzraras?dzrn?0ou™Ar hov noYe'tuk?boni:*s "stfr1?
kavall

* Northern American English:[a1 ken?]

10) Teaching-points: Point out (i) that, between /coat/ and /you/, there has been omitted the relative
pronoun /that/, (i) the difference in pronunciation between /coat/ and /court/; and (ii) that /yell
out/ constitutes a phrase-verb, and so it has just one primary stress, on the unabbreviable adverb.

11) Liaison-version: I\Ka*n"ruAfam"so:lalZiralauAcaU:ﬁuAbo:ﬁu:éf[u]hjaﬁsh"/\uﬁo:Ane]mlI

* Northern American English:[kant/u]

12) Teaching-point: Although vocative appellations such as /George/, here, are in writing
customarily shown as a forming a separate chunk by use of a comma, in normally-fast utterance
such chunking is by no means always actually observed.

13) Liaison-version: (W12 YAn"dza2%enk2%u™mte Tz kla2%¥ond o:ll

14) [mae"pavwa:]

15) [A"balizvebal]

16) [no™plasd]

17) [no™bali:ve:]

18) Ibid., pp. 29~31.

19) Teaching-points: (i) the meaning of /a born ~/; (i) the archaic pluralizing suffix /~en/ (cf.
/children/, /brethren/; (iii) the construction /bring [+—send]+[Object capable of movement]+
~ing/.

20) Liaison-version: [[We™bo:"boxo® A™peiton‘okso™pler™bro:"brinz me™pz=?"r1p||

21) Teaching-points: (i) the manufacture of bone china; (ii) the respective pronunciations of /bone/
and /bornfe)/; (ii) the pronunciation of /learn/; (iv) the respective pronunciations of /wan/ and /
won/.

22) Liaison-version: |[Bou'kap™a pler’gio” wewogou?"00'unl lo:"geim™  kwin“a:mz||

23) Teaching-points: (i) the pronunciation of /own/; (i) those of /lone/ and /lorn/; and (iii) those of
/wander/ and /wonder/.

. e . A, A ds. 7. . .
24) Liaison-version: [[We'wil jo"su"welr ra’widau?lou?won“ro”i:t1"i:va"wi:tl|
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25) Teaching-points: (i) /you will ask/ is, of course, a parenthetical insertion; though it is normally
written as separate chunk, it is not in fact timed in that way; (i) /yarrow/ is [PE#E 3 ¥1) V7 |
(1); (iii) the respective pronunciations of the words beginning with /y/ (i.e., [j]) will need practice:
lyield/ is not /eeled /; (iv) /deal with ~/ is a useful piece of everyday vocabulary that most Japanese
learners seem not to know.

26) Liaison-version:|[Wo¥rofo"ko:u"wi'a:sk, | o: ho’geerov™s:werZioldi?f 21 ku?no?diol ‘'widll

27) Teaching-points: (i) the respective meanings and pronunciations of /cease/ and /sigh/; (i) the
various meanings of the noun /single/; (iii) between /singles/ and /certified/, the relative pronoun
/that/ + lare/ [OR have been] have been omitted; the respective pronunciations of /zealous/ and
/zeal/

28) Liaison-version: |1Si:*aiji"on Yikris? S gal”a:tifa1? tu™orav“elo®opo:tll

29) Teaching-points: (i) the pronunciation of /once/; (i) the respective pronunciations of /experience/
and /experiment/; (iii) the pronunciation of /worse/ (it is not /wa:s/; the relation between
fumbrage/ and fumbrella/(?).

30) Liaison-version: |IBL¥1z" wAn®ikspiorionsd Il onai®aunlimvait™wo:s risk¥mtu"1t%aut, iuambridsli

31) Teaching-points: (i) the meaning of /raft/ (relate it to /white-water rafting/?); the meanings of
/reel/; the (exceptional) pronunciations of /rapid/ and /vapid/; between /height/ and /revealed/ have
been omitted the words /that was/.

32) Liaison-version: IIBaetfrom"dsraeftIn ldsraUn raep1 r1palz ®“ klaU rsU Briol” hal rivioldll

33) Ibid., p. 34

34) Teaching-points: (i) the nuance of this use of /pretty/; (ii) the various developments in the
meaning of /comic/, as both adjective and noun, and its relation to /iragic/; (iii) the pronunciation of
/burden/ (it is not [ba:den]); (iv) the meaning and use of /rather/ as used here; (v) /cover down/ is
a (nautical) phrase-verb, and therefore has but a single primary stress.

35) Liaison-version: IIDe2mado:""kwi200:?,“wu2fu:2prit1” kémi2meetozll

we™bre?ba: bo:denz no2ta b1 lef roko:12bo?"ra:30™" cAve2daunl|

36) Idem.

37) Teaching-points: (i) In Anglophone cultures (Japanese learners may be mildly surprised to

oz &H7:

discover), fortune-telling and character-prediction based on blood-type [JI[M&’L’*”] has virtually no
currency; on the other hand, while they understand something of Western astrology [ZE{E é‘ 1,
Japanese learners also seem never to have encountered the terms /zodiac/ and /zodiac signs/; for a
young person, /What sign are you?/ may be a useful question to understand and learn to recognize;
and each learner should perhaps find out how to express her or his own sign in English; (i) /i/l/ and
/sick/; (iii) the complications now attendant upon using (or not) the noun /lady/; (v) /off form/ ~—
/on form/, and their origins in horse-racing, spread throughout athletic sports, and entry into
general usage (Doctor, I'm feeling just a little off form--- ); (v) reinforcement of the meaning and
pronunciation of /beneath/.

38) Liaison-version:
IIWsaf;ahAnaUAwAe:’gUmsngdm?[k]samﬁersUAblef“:mks’ Ye1d” fio'a?%0:boni: *1jorll

39) Although this pronunciation is considered to be sub-standard, among Northern American speakers

it is extremely common.
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40) This will not be pronounced in quite the same manner as is /finely/: in the latter case, the [r] will
be pronounced for slightly longer.

41) Liaison-version: [[Difr ntm'i[sstszme1jo:lellelaUAsun[alleAhls'{LlrlzII

42) Liaison-version:
IP[Jraps” 0o  dif LIku?sekra¥riov tha "Vi2¥ [ Ir "Laib [, Iri'a:‘a:'sou"ta s [11e? 1 ]% "fae 2y Y
fo"thr'g::reds tol[,lron?p[,]Li:s!|

43) The teaching-points to be extracted from this exercise are almost limitless, and therefore should
be selected according to the level of the class in question. At the very least, /apartment/, /duty-
Sfreel, and /tuna-fish/ should perhaps be dealt with.

44) Liaison-version:
llando ma1 Yu"1fon, I mAhleElggnlg[l]anAfiggpls?[k]sepa:?msn?,I| en[d]AmeAi’fp,gVVlfAff,l},gblesAgraemfyi?,|I
02" Yusba:kjule ®uzkll omu®s Yumal'ev ®usrabel Yuship®on: " ®uzplike? tes?Yusbzl|
Ando ®ures” dansi® Buol-lar? " ®u:e2wi% st fri: Yuenofu 1l

45) Liaison-version: [[F1?wo?"u:"o:"mto"o":z1'a:do:peeto: ™ buk e ki:"12sexfll

46) Liaison-version: I\Ls”riaelatljauzpempe:ﬁ?[k]tae“gru:pzem/\“i:sts:’“pi:pel’m“sv[o]rlwsa:II

47) Liaison-version: [IBI*au:"i:2"Ap " go:"on "gemmnz Il sin®sénsi“u:"a:v[, Jlosliouzpanll

48) Liaison-version: Il 1?p1e1zas”‘r1?[k]d5ra:mers'“bleunzsUnhjondg[9]nel’aU:nzAju:sfal’i:sﬁm[g]lahlI

49) Liaison-version: |[Le™ o anju:zu™o sem?prezon?l Il "oro™a1?¥i:™ o:"io'on®rit /1l

50) Liaison-version: [[Wu?%u: la1* rotjo"ou’d"a":dimor1 jan newe'orin'grou:""okmawall

51) Liaison-version:

1S0:Y: "'woh ?to" fain“impastan ?dokjumon?“e" &lju to™o:"u:zo:z do?taim "bou:d ‘man6*o™m?s||

52) Liaison-version: lIDi1?Po:"¢ar”o:mo"zengwi®urn “nf?s“m utaler'zet;, fu: gz
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